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Chapter 3:  Self-Study Design and Methods 
Study Design The	term	self-study	often	is	misinterpreted	as	describing	research	about	an	individual	self.	Instead,	self-study	is	about	a	self	who	is	engaged	with	others	in	some	kind	of	practice.		In	this	study,	I	am	the	self	engaged	in	a	music	teacher	education	community	of	practice,	and	the	study	is	designed	in	two	parts.	The	purpose	of	the	first	part	is	to	understand,	from	my	perspective	as	a	clinical	faculty	member	in	a	community	of	music	teacher	education	practice,	how	the	joint	enterprise	is	negotiated;	and	the	purpose	of	the	second	part	is	to	understand	how	my	identity	as	a	clinical	faculty	member	is	shaped	through	my	participation	within	this	community	of	practice.		All	guiding	questions	related	to	the	two-part	inquiry	are	organized	in	Figure	1	(see	page	14).			





































































































































































































































































































































































































































































































































































































































































































APPENDIX	A	Code	 Definition	of	Code	P	 An	individual	discusses,	describes	of	exhibits	an	activity	that	takes	place	at	the	periphery	of	the	CoP	C	 An	individual	discusses,	describes	of	exhibits	an	activity	that	is	central	to	the	CoP	EM	 An	individual	describes	autonomy	(empowerment)	over	an	activity	in	the	CoP	DEM	 An	individual	describes	lack	of	autonomy	(disempowerment)	over	an	activity	in	the	CoP	LPP	 An	individual	describes	or	demonstrates	potential	between	the	periphery	to	the	center	of	the	CoP	BR	 An	individual	discusses	or	describes	an	activity	that	connects	or	














	 	 	 	 	 	 	 	 	 									Comments	
I.		Planning	and	Preparing	for	Instruction	 	A.		Knowledge	of	Students	and	School	Context	_____	 	 	B.		Knowledge	of	Content	and	Associated								Pedagogy	 	 	 																														_____	 	 	C.		Instructional	Goals/Activities/					Assessments/Learning	Outcomes	 	 _____	 	 	 	
	 	
II.		Creating	a	Positive	Learning	Environment
	 	 	A.		Respect/Rapport	 	 	 	 _____	 	 	B.		Managing	Routines	and	Procedures															_____	 	 	C.		Managing	Student	Behavior		 	 _____	 	 	 	
III.		Instruction	 	 	 	












□ Student	Teaching/Internship	 □ Methods/Practicum	Instructor			□	College	Supervisor	□	Site	Supervisor				□ Other	Course	Instructor					Key:		1=Needs	Improvement	2=Meets	Expectations	3=Exceeds	Expectations	□	Other	Professional	Educator	(please	describe)	 N/O=Not	Observed		
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